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Lesson Title:  The Red Badge of Courage American Literature Research Project


Created by: Terri J. Martin
Lesson Abstract:  Students will choose from a variety of interpretive projects for The Red Badge of Courage in which they will use any of the seven multiple intelligences and/or the Recognition Networks, Strategic Networks, and Affective Networks.  
Subject Area:  ELA American Literature
Grade Level:  10/11
Unit Title:  Civil War Era
Estimated time required to complete lesson or unit:
· Estimated total time: 250 minutes

· Daily estimate: 50 minutes

· Number of days: 5

Instructional resources:
1. Copies of The Red Badge of Courage (included in the websites below)

2. Websites citing interdisciplinary background
· http://rubistar.4teachers.org/index.php
· http://www.cast.org/research/udl/
· http://techplan.org/ci2005/WebResourcesforLiteracy.pdf
· http://www.civilwarliterature.com/
· http://valley.vcdh.virginia.edu/lettersp2.html
· http://www.colormatters.com/designart.html
· http://guweb2.gonzaga.edu/faculty/campbell/enl413/natural.htm
· http://www.wsu.edu/~campbelld/amlit/realism.htm
· http://www.ibiblio.org/wm/paint/glo/impressionism/
· http://curry.edschool.virginia.edu/it/projects/Museums/Teacher_Guide/Art/naturalism.impressionism.html
· http://www.vcu.edu/engweb/eng372/intro-h4.htm
· http://www.loc.gov/exhibits/gadd/
· http://www.virtualgettysburg.com/
· http://memory.loc.gov/ammem/ndlpcoop/nhihtml/cwnyhsarcpp.html
· http://americancivilwar.com/civil_war_poster_store.html
· http://school.nettrekker.com/frontdoor/
· http://www.ncsu.edu/midlink/rub.pres.html
· Any other with an educational URL regarding The Red Badge of Courage or the listed project topics.







*UDL  (Provide multiple media and formats, provide opportunities to practice with supports, offer choices of content and tools)
3. On-line access 

4.  Computers with e-Text Reader and Talking Word Processor.  Pencil and paper for those students who prefer them.    





*UDL  (Provide multiple media and formats, provide opportunities to practice with supports, offer choices of content and tools)
5. Word processing program with printer.
Prior required technology skills:

· Keyboard/computer research capabilities

· Knowledge of using e-Text Reader and Talking Word Processor, if necessary
Sequence of Activities:

Day 1:

· Students should have already begun reading The Red Badge of Courage, and should have been introduced to American Civil War background.

· Pre-test students on the topics mentioned in the assignment (copy of assignment included with this lesson plan).  Include a brief discussion of answers, especially those answers that reflect the text.

· Teachers will distribute project rubric, explaining the week-long timing (rubrics are  available through the webistes above)




*UDL  (provide multiple examples, support background context, provide opportunities to practice with supports , provide ongoing, relevant feedback, offer flexible opportunities for demonstrating skill, offer adjustable levels of challenge)
· Teacher should discuss the relationship between the topics, that Crane’s writing style is a reflection of the times.

· Students should be given time to explore the topics, discuss them in groups, and/or plan the strategy of research.
· The last ten minutes of class should be used for reporting.

*UDL  (provide multiple examples, support background context, provide opportunities to practice with supports , provide ongoing, relevant feedback, offer flexible opportunities for demonstrating skill, offer adjustable levels of challenge)
· Teacher should assign project research and finalizing topic choices as homework.

Day 2:

· Day 2 should be held in a computer lab. Some students may want to use e-Text Reader and Talking Word Processor.





*UDL  (Provide multiple media and formats, Provide opportunities to practice with supports, Offer choices of content and tools)
· Teachers should begin each day with a model of a different type of project from the project list.

· Teachers should give a short mini-lesson on citing from the internet.

· Day two should focus on web searches and/or traditional library research on each student’s chosen topic.  Possible websites are listed above.

*UDL  (provide multiple examples, support background context, provide opportunities to practice with supports , provide ongoing, relevant feedback, offer flexible opportunities for demonstrating skill, offer adjustable levels of challenge)
· The last ten minutes of class should be used for reporting.

*UDL  (provide multiple examples, support background context, provide opportunities to practice with supports , provide ongoing, relevant feedback, offer flexible opportunities for demonstrating skill, offer adjustable levels of challenge)
· Teachers should assign further research as homework.
Day 3:

· Class should be held in the computer lab if possible.  Computers with e-Text Reader and Talking Word Processor should be available, but also pencil and paper for those students who prefer them. 






*UDL  (Provide multiple media and formats, provide opportunities to practice with supports, offer choices of content and tools)
· Teachers should begin each day with a model of a different type of project from the project list.

· Teachers should discuss writing techniques, the writing process, and peer editing.

· Students should enter a plan for their rough drafts on the word processing program of their computers for teacher approval.

· The last ten minutes of class should be used for reporting.

*UDL  (provide multiple examples, support background context, provide opportunities to practice with supports , provide ongoing, relevant feedback, offer flexible opportunities for demonstrating skill, offer adjustable levels of challenge)
· Teachers should assign further research, planning, and writing as homework.

Day 4:

· Class should be held in the computer lab if possible.  Computers with e-Text Reader and Talking Word Processor should be available, but also pencil and paper for those students who prefer them. 






*UDL  (Provide multiple media and formats, provide opportunities to practice with supports, offer choices of content and tools)
· Teachers should begin each day with a model of a different type of project from the project list.

· Teachers should review writing techniques, the writing process, and peer editing.

· Students should present their rough drafts individually for teacher approval.

· Students should then choose a partner for peer editing from the list of students who have chosen a similar project.  The peer editing worksheets should be customized for each project topic.  A peer editing resource and a rubric resource are listed in the websites above.
· The last ten minutes of class should be used for reporting.

*UDL  (provide multiple examples, support background context, provide opportunities to practice with supports , provide ongoing, relevant feedback, offer flexible opportunities for demonstrating skill, offer adjustable levels of challenge)
· Teachers should assign revision of rough drafts as homework.

Day 5
· Class should be held in the computer lab if possible.  Computers with e-Text Reader and Talking Word Processor should be available, but also pencil and paper for those students who prefer them. 






*UDL  (Provide multiple media and formats, provide opportunities to practice with supports, offer choices of content and tools)
· Students should complete their final drafts of the project by editing their revisions during class.  Those students who have projects not involving formal papers should use class time to complete detail work for presentation to teachers.



*UDL  (Provide multiple media and formats, provide opportunities to practice with supports, offer choices of content and tools)
· Teachers may decide to extend this project to additional days of class presentations.
Assessments:

Pre-Assessment: Pretest can be a short answer quiz.

1. What do you know about Stephen Crane’s writing style?

2. What is imagery?  How does Stephen Crane use it in Badge?
3. What do you know about the effect of color on human emotion?
4. What do you know about naturalism, realism, romanticism, and impressionism?
5. How important are posters as a communication tool?
6. What do you know about the Gettysburg Address?
Scoring Criteria: It can be graded or simply discussed.
Post-Assessment: 
· Projects can act as a post-test.  Optional presentations can also act as a post-test.

· The pre-test can be used as a post-test, either in written form or as an oral check.

Scoring Criteria: Grading is numerically scored or teacher observed.  Grading will usually depend on the diversity of the rubrics created for each individual project.
Technology (hardware/software):

· On-line access

· Computers with e-Text Reader and Talking Word Processor     

*UDL  (Provide multiple media and formats, provide opportunities to practice with supports, offer choices of content and tools)
Key Vocabulary:  naturalism, realism, impressionism, romanticism, writing style, imagery
Application Beyond School:  Students will gain self-confidence by using decision making skills from choosing their projects, and they will learn independence by performing in an individual work setting.  They will also learn collaboration skills by working in groups and peer editing.  Most importantly, students will learn appreciation and fun in reading.
Teacher Reflection and Notes:

This section should be completed by the teacher after the lesson has been taught.
Michigan Educational Technology Standards Connection: 
1. Basic Operations and Concepts
a. Students demonstrate a sound understanding of the nature and operation of technology systems.
1. Students understand the purpose, scope, and use of assistive technology.
2. Students understand that access to online learning increases educational and workplace opportunities.

b. Students are proficient in the use of technology.

1. Students will be provided with the opportunity to learn in a virtual environment as a strategy to build 21st century learning skills.
2. Students understand the relationship between electronic resources, infrastructure, and connectivity.

3. Students will routinely apply touch-typing techniques with advanced accuracy, speed, and efficiency.
4. Students assess and solve hardware and software problems by using online help or other user documentation and support.
5. Students identify common graphic, audio, and video file formats (e.g., jpeg, gif, bmp, mpeg, wav).
6. Students demonstrate how to import/export text, graphics, or audio files.
7. Students proofread and edit a document using an application’s spelling and grammar checking functions.
2. Social, ethical, and human issues

a. Students understand the ethical, cultural, and societal issues related to technology.

1. Students identify legal and ethical issues related to use of information and communication technology.
2. Students discuss the possible consequences and costs of unethical uses of information and computer technology.
2. Social, ethical, and human issues

b. Students practice responsible use of technology systems, information, and software.

1. Students demonstrate the ethical use of technology as a digital citizen and lifelong learner.
2. Students explain the differences between freeware, shareware, and commercial software.

3. Students adhere to fair use and copyright guidelines.

4. Students create appropriate citations for resources when presenting research findings.

5. Students adhere to the district acceptable use policy as well as state and federal laws.

3. Technology productivity tools

a. Students use technology tools to enhance learning, increase productivity, and promote creativity.

1. Students have access to and utilize assistive technology tools.

2. Students apply advanced software features such as an application’s built-in thesaurus, templates, and styles to improve the appearance of word processing documents, spreadsheets, and presentations.
3. Students develop a document or file for inclusion into a web site or web page.
4. Students use a variety of applications to plan, create, and edit a multimedia product (e.g., model, webcast, presentation, publication, or other creative work).
b. Students use productivity tools to collaborate in constructing technology-enhanced models, prepare publications, and produce other creative works.

1. Students identify technology tools (e.g., authoring tools or other hardware and software resources) that could be used to create a group project.
4. Technology communications tools

a. Students use telecommunications to collaborate, publish, and interact with peers, experts, and other audiences.

1. Students collaborate in content-related projects that integrate a variety of media (e.g., print, audio, video, graphic, simulations, and models) with presentation, word processing, publishing, database, graphics design, or spreadsheet applications.

b. Students use a variety of media and formats to communicate information and ideas effectively to multiple audiences.

1. Students use a variety of media and formats to design, develop, publish, and present products (e.g., presentations, newsletters, web sites) to communicate original ideas to multiple audiences.
5. Technology research tools

a. Students use technology to locate, evaluate, and collect information from a variety of sources.

1. Students compare, evaluate, and select appropriate internet search engines to locate information.
2. Students determine if online sources are authoritative, valid, reliable, relevant, and comprehensive.
3. Students distinguish between fact, opinion, point of view, and inference.
4. Students evaluate resources for stereotyping, prejudice, and misrepresentation.

b. Students use technology tools to process data and report results.

1. Students formulate and use evaluation criteria (authority, accuracy, relevancy, timeliness) for information located on the internet to present research findings.
c. Students evaluate and select new information resources and technological innovations based on the appropriateness to specific tasks.

1. Students develop a plan to gather information using various research strategies (e.g., interviews, questionnaires, experiments, online surveys).
6. Technology problem-solving and decision-making tools

a. Students use technology resources for solving problems and making informed decisions.

1. Students use a variety of technology resources (e.g., educational software, simulations, models) for problem solving and independent learning.
2. Students describe the possible integration of two or more information and communication technology tools or resources to collaborate with peers, community members, and field experts.

b. Students employ technology in the development of strategies for solving problems in the real world.

1. Students formulate a research question or hypothesis, then use appropriate information and communication technology resources to collect relevant information, analyze the findings, and report the results to multiple audiences.
Michigan High School Content Expectations Connection:

CE 1.1.1 Demonstrate flexibility in using independent and collaborative strategies for planning, drafting, revising, and editing complex texts. 

CE 1.1.2 Know and use a variety of prewriting strategies to generate, focus, and organize ideas (e.g., free writing, clustering/mapping, talking with others, brainstorming, outlining, developing graphic organizers, taking notes, summarizing, paraphrasing). 

CE 1.1.3 Select and use language that is appropriate (e.g., formal, informal, literary, or technical) for the purpose, audience, and context of the text, speech, or visual representation (e.g., letter to editor, proposal, poem, or digital story). 

CE 1.1.4 Compose drafts that convey an impression, express an opinion, raise a question, argue a position, explore a topic, tell a story, or serve another purpose, while simultaneously considering the constraints and possibilities (e.g., structure, language, use of conventions of grammar, usage, and mechanics) of the selected form or genre. 

CE 1.1.5 Revise drafts to more fully and/or precisely convey meaning—drawing on response from others, self-reflection, and reading one’s own work with the eye of a reader; then refine the text— deleting and/or reorganizing ideas, and addressing potential readers’ questions. 

CE 1.1.6 Reorganize sentence elements as needed and choose grammatical and stylistic options that provide sentence variety, fluency, and flow. 

CE 1.1.7 Edit for style, tone, and word choice (specificity, variety, accuracy, appropriateness, conciseness) and for conventions of grammar, usage and mechanics that are appropriate for audience. 

CE 1.1.8 Proofread to check spelling, layout, and font; and prepare selected pieces for a public audience.

CE 1.2.1 Write, speak, and use images and graphs to understand and discover complex ideas. 

CE 1.2.2 Write, speak, and visually represent to develop self-awareness and insight (e.g., diary, journal writing, portfolio self-assessment). 

CE 1.2.3 Write, speak, and create artistic representations to express personal experience and perspective (e.g., personal narrative, poetry, imaginative writing, slam poetry, blogs, webpages). 

CE 1.3.1 Compose written, spoken, and/or multimedia compositions in a range of genres (e.g., personal narrative, biography, poem, fiction, drama, creative nonfiction, summary, literary analysis essay, research report, or work-related text): pieces that serve a variety of purposes (e.g., expressive, informative, creative, and persuasive) and that use a variety of organizational patterns (e.g., autobiography, free verse, dialogue, comparison/contrast, definition, or cause and effect). 

CE 1.3.2 Compose written and spoken essays or work-related text that demonstrate logical thinking and the development of ideas for academic, creative, and personal purposes: essays that convey the author’s message by using an engaging introduction (with a clear thesis as appropriate), well-constructed paragraphs, transition sentences, and a powerful conclusion. 

CE 1.3.3 Compose essays with well-crafted and varied sentences demonstrating a precise, flexible, and creative use of language. 

CE 1.3.4 Develop and extend a thesis, argument, or exploration of a topic by analyzing differing perspectives and employing a structure that effectively conveys the ideas in writing (e.g. resolve inconsistencies in logic; use a range of strategies to persuade, clarify, and defend a position with precise and relevant evidence; anticipate and address concerns and counterclaims; provide a clear and effective conclusion). 

CE 1.3.5 From the outset, identify and assess audience expectations and needs; consider the rhetorical effects of style, form, and content based on that assessment; and adapt communication strategies appropriately and effectively. 

CE 1.3.6 Use speaking, writing, and visual presentations to appeal to audiences of different social, economic, and cultural backgrounds and experiences (e.g., include explanations and definitions according to the audience’s background, age, or knowledge of the topic; adjust formality of style; consider interests of potential readers). 

CE 1.3.7 Participate collaboratively and productively in groups (e.g., response groups, work teams, discussion groups, and committees)—fulfilling roles and responsibilities, posing relevant questions, giving and following instructions, acknowledging and building on ideas and contributions of others to answer questions or to solve problems, and offering dissent courteously. 

CE 1.3.8 Evaluate own and others’ effectiveness in group discussions and formal presentations (e.g., considering accuracy, relevance, clarity, and delivery; types of arguments used; and relationships among purpose, audience, and content). 

CE 1.3.9 Use the formal, stylistic, content, and mechanical conventions of a variety of genres in speaking, writing, and multimedia presentations.

CE 1.4.1 Identify, explore, and refine topics and questions appropriate for research. 

CE 1.4.2 Develop a system for gathering, organizing, paraphrasing, and summarizing information; select, evaluate, synthesize, and use multiple primary and secondary (print and electronic) resources. 

CE 1.4.3 Develop and refine a position, claim, thesis, or hypothesis that will be explored and supported by analyzing different perspectives, resolving inconsistencies, and writing about those differences in a structure appropriate for the audience (e.g., argumentative essay that avoids inconsistencies in logic and develops a single thesis; exploratory essay that explains differences and similarities and raises additional questions). 

CE 1.4.4 Interpret, synthesize, and evaluate information/findings in various print sources and media (e.g., fact and opinion, comprehensiveness of the evidence, bias, varied perspectives, motives and credibility of the author, date of publication) to draw conclusions and implications. 

CE 1.4.5 Develop organizational structures appropriate to the purpose and message, and use transitions that produce a sequential or logical flow of ideas. 

CE 1.4.6 Use appropriate conventions of textual citation in different contexts (e.g., different academic disciplines and workplace writing situations). 

CE 1.4.7 Recognize the role of research, including student research, as a contribution to collective knowledge, selecting an appropriate method or genre through which research findings will be shared and evaluated, keeping in mind the needs of the prospective audience. (e.g., presentations, online sharing, written products such as a research report, a research brief, a multi-genre report, I-Search, literary analysis, news article).

CE 1.5.1 Use writing, speaking, and visual expression to develop powerful, creative and critical messages. 

CE 1.5.2 Prepare spoken and multimedia presentations that effectively address audiences by careful use of voice, pacing, gestures, eye contact, visual aids, audio and video technology. 

CE 1.5.3 Select format and tone based on the desired effect and audience, using effective written and spoken language, sound, and/or visual representations (e.g., focus, transitions, facts, detail and evidence to support judgments, skillful use of rhetorical devices, and a coherent conclusion). 

CE 1.5.4 Use technology tools (e.g, word processing, presentation and multimedia software) to produce polished written and multimedia work (e.g., literary and expository works, proposals, business presentations, advertisements). 

CE 1.5.5 Respond to and use feedback to strengthen written and multimedia presentations (e.g., clarify and defend ideas, expand on a topic, use logical arguments, modify organization, evaluate effectiveness of images, set goals for future presentations). 

CE 2.1.1 Use a variety of pre-reading and previewing strategies (e.g., acknowledge own prior knowledge, make connections, generate questions, make predictions, scan a text for a particular purpose or audience, analyze text structure and features) to make conscious choices about how to approach the reading based on purpose, genre, level of difficulty, text demands and features. 

CE 2.1.2 Make supported inferences and draw conclusions based on informational print and multimedia features (e.g., prefaces, appendices, marginal notes, illustrations, bibliographies, author’s pages, footnotes, diagrams, tables, charts, maps, timelines, graphs, and other visual and special effects) and explain how authors and speakers use them to infer the organization of text and enhance understanding, convey meaning, and inspire or mislead audiences. 

CE 2.1.3 Determine the meaning of unfamiliar words, specialized vocabulary, figurative language, idiomatic expressions, and technical meanings of terms through context clues, word roots and affixes, and the use of appropriate resource materials such as print and electronic dictionaries. 

CE 2.1.4 Identify and evaluate the primary focus, logical argument, structure, and style of a text or speech and the ways in which these elements support or confound meaning or purpose. 

CE 2.1.6 Recognize the defining characteristics of informational texts, speeches, and multimedia presentations (e.g., documentaries and research presentations) and elements of expository texts (e.g., thesis, supporting ideas, and statistical evidence); critically examine the argumentation and conclusions of multiple informational texts. 

CE 2.1.7 Demonstrate understanding of written, spoken, or visual information by restating, paraphrasing, summarizing, critiquing, or composing a personal response; distinguish between a summary and a critique. 

CE 2.1.8 Recognize the conventions of visual and multimedia presentations (e.g., lighting, camera angle, special effects, color, and soundtrack) and how they carry or influence messages. 

CE 2.1.9 Examine the intersections and distinctions between visual (media images, painting, film, and graphic arts) and verbal communication. 

CE 2.1.10 Listen to and view speeches, presentations, and multimedia works to identify and respond thoughtfully to key ideas, significant details, logical organization, fact and opinion, and propaganda. 

CE 2.1.11 Demonstrate appropriate social skills of audience, group discussion, or work team behavior by listening attentively and with civility to the ideas of others, gaining the floor in respectful ways, posing appropriate questions, and tolerating ambiguity and lack of consensus. 

CE 2.1.12 Use a variety of strategies to enhance listening comprehension (e.g., monitor message for clarity and understanding, ask relevant questions, provide verbal and nonverbal feedback, notice cues such as change of pace or emphasis that indicate a new point is about to be made; and take notes to organize essential information). 

CE 2.2.1 Recognize literary and persuasive strategies as ways by which authors convey ideas and readers make meaning (e.g., imagery, irony, satire, parody, propaganda, overstatement/understatement, omission, and multiple points of view). 

CE 2.2.2 Examine the ways in which prior knowledge and personal experience affect the understanding of written, spoken, or multimedia text. 

CE 2.2.3 Interpret the meaning of written, spoken, and visual texts by drawing on different cultural, theoretical, and critical perspectives.

CE 2.3.1 Read, listen to, and view diverse texts for multiple purposes such as learning complex procedures, making work-place decisions, or pursuing in-depth studies. 

CE 2.3.2 Read, view, and/or listen independently to a variety of fiction, nonfiction, and multimedia genres based on student interest and curiosity. 

CE 2.3.3 Critically read and interpret instructions for a variety of tasks (e.g., completing assignments, using software, writing college and job applications). 

CE 2.3.4 Critically interpret primary and secondary research-related documents (e.g., historical and government documents, newspapers, critical and technical articles, and subject-specific books). 

CE 2.3.5 Engage in self-assessment as a reader, listener, and viewer, while monitoring comprehension and using a variety of strategies to overcome difficulties when constructing and conveying meaning. 

CE 2.3.6 Reflect on personal understanding of reading, listening, and viewing; set personal learning goals; and take responsibility for personal growth. 

CE 2.3.8 Develop and apply personal, shared, and academic criteria to evaluate own and others’ oral, written, and visual texts.
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The Red Badge of Courage
Research Projects
American Literature
DIRECTIONS:  Choose two of the following projects that you would be interested in pursuing.  Depending on the class as a whole, we will try to assign your first choice as your selection.  You may complete your finished project as a written report or a bulletin board display, but each project must also be presented orally to the class after we complete the book.  Your oral presentation can either be a panel, debate, or speech.  Depending on your method, you must use the correct format.
First Choice   _______________


Second Choice   _______________  

Due Date:  __________________


Grade:  _______________    __________________








    Presentation                   Project

PROJECT CHOICES:

1. Report on and demonstrate recent findings about how colors affect human beings.  Apply these findings to Stephen Crane's use of color.

2. Build a case for each of the following: The Red Badge of Courage is an example of naturalism, realism, romanticism, impressionism, all of the above, none of the above.

3. Investigate the life of Stephen Crane and find out about some of his other works.  "The Open Boat," "The Blue Hotel," and "The Bride Comes to Yellow Sky" are good possibilities if you're interested in short stories.  You might also like to look at some of the poems in his collection, War Is Kind .

4. Analyze Lincoln's Gettysburg Address.  Discuss the content, form, purpose, and style in relation to Red Badge.

5. Find out about impressionistic painting and music.  Bring in examples to share with the class.  Be prepared to lead a discussion of their relationship to each other and to Crane's style.

6. Read or reread William Golding's Lord of the Flies.  Explain the comparisons with the corpse scene at the end of chapter seven of Red Badge.  Report on other similarities between the two novels.

7. Read another Civil War novel.  Compare it to Red Badge and draw conclusions.  Possibilities include MacKinley Kantor's Andersonville, Margaret Mitchell's Gone With The Wind, or Irene Hunt's Across Five Aprils.

8. Analyze Civil War posters.  Recruitment posters are an interesting possibility.  Report to the class on your conclusions. 
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