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Title:   Declaration of Independence American Literature Persuasive Writing
Created by:   Terri J. Martin
Lesson Abstract: Students will create their own version of the Declaration of Independence.  The focus will be interdisciplinary web-searches and recognition of persuasion through author’s writing style.  Also important is practice in the writing process and peer editing.
Subject Area:  ELA/American Literature
Grade Level: 10/11
Unit Title: A New Nation








Estimated time required to complete lesson:
· Estimated total time: 150 minutes

· Daily estimate: 50 minutes

· Number of days: 3
Instructional resources:
1. Copies of the United States Declaration of Independence (included in the websites below)
2  Websites citing interdisciplinary background (especially historical)
· http://school.nettrekker.com/tts/external.epl/http://press-pubs.uchicago.edu/founders/documents/v1ch2s1.html
· http://www.founding.com/gohome.htm
· http://school.nettrekker.com/tts/external.epl/http://www.fordham.edu/halsall/mod/paine-common.html
· http://school.nettrekker.com/tts/external.epl/http://www.ashbrook.org/library/
· http://school.nettrekker.com/tts/external.epl/http://www.ashbrook.org/library/
· http://school.nettrekker.com/tts/external.epl/http://www.uvsc.edu/owl/handouts/revised%20handouts/types%20of%20writing/persuasive.pdf
· http://rubistar.4teachers.org/index.php
· Any other with an educational URL regarding the Declaration of Independence and/or persuasive writing
3.  On-line access 
4.  Computers with e-Text Reader and Talking Word Processor.  Pencil and paper for those students who prefer them.    





*UDL  (Provide multiple media and formats, provide opportunities to practice with supports, offer choices of content and tools)
5.  Word processing program with printer.
Prior required technology skills:

Keyboard/computer research capabilities
Knowledge of using e-Text Reader and Talking Word Processor, if necessary
Sequence of Activities:

Day 1:
· Teachers should brainstorm a list of what students believe to be unreasonable practices imposed on them by adults.  These will generate a topic list for their persuasive writing.  (Examples might be school attendance policies, police curfews, driving restrictions, parental household rules, coaches’ restrictions, teachers’ make-up work policies, etc.)
· Pre-test students on the Declaration of Independence and on persuasive writing.  Include a brief discussion of answers.
· Teachers will distribute project rubric, explaining the three day timing (rubric is included in this lesson plan), or they can access the rubric on-line.
· Students should individually choose a topic and brainstorm a list of reasons for ten minutes on why their stand is important.  Some students may share, if time allows.
· Teachers should model a sample of persuasion by reading the Declaration of Independence, citing the persuasive sections of introduction of topic (statement of action), argument (how you would like to see the situation as you think would be just and fair), offenses (what is happening now that needs to be changed),reasons for argument, examples of offenses, and restatement of argument (independence will create a better place for all those involved); to make access easier, teachers can have students up-load the Declaration from on-line.
· Teachers should assign the preparation of a rough draft as homework.
Day 2:

· Class should be held in the computer lab if possible.  Computers with e-Text Reader and Talking Word Processor should be available, but also pencil and paper for those students who prefer them.    















*UDL  (Provide multiple media and formats, provide opportunities to practice with supports, offer choices of content and tools)
· Teachers should begin the class with a review of the persuasive format of the Declaration of Independence, having students bring up the rubric on-line.
· Teacher should discuss persuasive writing techniques, the writing process, and peer editing.

· Students should enter their rough drafts on the word processing program of their computers, revising according to the persuasive writing techniques discussed in class so far.
Day 2, cont.:

· As students complete their revision, teachers can pair them for peer editing with a partner who is also finished.  (a peer editing rubric is included with this lesson plan)  Peer editors should provide written feedback for their partners.











*UDL  (provide multiple examples, support background context, provide opportunities to practice with supports , provide ongoing, relevant feedback, offer flexible opportunities for demonstrating skill, offer adjustable levels of challenge)
· Teachers should assign the preparation of a third revised draft as homework, using the peer editing sheet as a guide.

Day 3:

· Class should be held in the computer lab if possible.  Computers with e-Text Reader and Talking Word Processor should be available, but also pencil and paper for those students who prefer them.




*UDL  (Provide multiple media and formats, provide opportunities to practice with supports, offer choices of content and tools)
· Teachers should begin class with a discussion of style.  The final stage of the writing process, editing, should include revision of word choice for this assignment.  Students should observe the Thomas Paine and John Locke websites listed above, with teachers pointing out persuasive words/style.
· Students should use the remaining time in class as work time, editing their papers as a final draft.
· Teachers can make this assignment due at the end of the hour or assign as homework.
· 
· 
· 
· 
Assessments:

Pre-Assessment:
Pretest can be a short answer quiz.
1. What does it mean to be independent OF something?
2. What is the most important component of persuasion?
3. What do you know about Thomas Jefferson?
4. Why was the Declaration of Independence written?

5. Why is the Declaration of Independence important to us now?

Scoring Criteria: It can be graded or simply discussed.
Post-Assessment:

· Teachers can give an oral replica of the pretest as the post assessment, or they may use the final copies of the writing as proof of learning.
· 
· 
· 
Scoring Criteria: Grading is numerically scored on the accompanying rubric.  If an oral test is given, teacher observation can be the grading process.
Technology (hardware/software): 
1. 
2. On-line access

3. Computers with e-Text Reader and Talking Word Processor     
*UDL

4. 
Key Vocabulary:  metaphor, expository, persuasion, thesis, imposition, offense, founding fathers, Thomas Jefferson, Thomas Paine, John Locke, style, argumentation, any text-specific words needed
Application Beyond School:

Students will use the persuasive/argumentative format to college and into their adult lives.  As writers, they will use the mechanical skills to become more proficient writers, and as analytical adults, they will use the higher order thinking skills needed for completion of this assignment.  Finally, the computer skills are the bare necessity of our computer age.
Michigan Educational Technology Standards Connections: 
Basic Operations and Concepts:  

a6  Students understand that access to online learning increases educational and workplace opportunities.
b2  Students understand the relationship between electronic resources, infrastructure, and connectivity.
b3  Students will routinely apply touch-typing techniques with advanced accuracy, speed, and efficiency.
b6  Students demonstrate how to import/export text, graphics, or audio files.
b7  Students proofread and edit a document using an application’s spelling and grammar checking functions.
Social, ethical, and human issues:  

b2  Students demonstrate the ethical use of technology as a digital citizen and lifelong learner.

b4  Students adhere to fair use and copyright guidelines.

b5  Students create appropriate citations for resources when presenting research findings.

b6  Students adhere to the district acceptable use policy as well as state and federal laws.

Technology productivity tools
a1  Students have access to and utilize assistive technology tools.

a4  Students apply advanced software features such as an application’s built-in thesaurus, templates, and styles to improve the appearance of word processing documents, spreadsheets, and presentations.

a7  Students use a variety of applications to plan, create, and edit a multimedia product (e.g., model, webcast, presentation, publication, or other creative work).


Technology research tools
A1  Students compare, evaluate, and select appropriate internet search engines to locate information.
A2  Students determine if online sources are authoritative, valid, reliable, relevant, and comprehensive.
A3  Students distinguish between fact, opinion, point of view, and inference.
Technology problem-solving and decision-making tools
B1  Students formulate a research question or hypothesis, then use appropriate information and communication technology resources to collect relevant information, analyze the findings, and report the results to multiple audiences.
Michigan High School Content Expectations Connections:

CE 1.1.1 Demonstrate flexibility in using independent and collaborative strategies for planning, drafting, revising, and editing complex texts. 

CE 1.1.2 Know and use a variety of prewriting strategies to generate, focus, and organize ideas (e.g., free writing, clustering/mapping, talking with others, brainstorming, outlining, developing graphic organizers, taking notes, summarizing, paraphrasing). 

CE 1.1.3 Select and use language that is appropriate (e.g., formal, informal, literary, or technical) for the purpose, audience, and context of the text, speech, or visual representation (e.g., letter to editor, proposal, poem, or digital story). 

CE 1.1.4 Compose drafts that convey an impression, express an opinion, raise a question, argue a position, explore a topic, tell a story, or serve another purpose, while simultaneously considering the constraints and possibilities (e.g., structure, language, use of conventions of grammar, usage, and mechanics) of the selected form or genre. 

CE 1.1.5 Revise drafts to more fully and/or precisely convey meaning—drawing on response from others, self-reflection, and reading one’s own work with the eye of a reader; then refine the text— deleting and/or reorganizing ideas, and addressing potential readers’ questions. 

CE 1.1.6 Reorganize sentence elements as needed and choose grammatical and stylistic options that provide sentence variety, fluency, and flow. 

CE 1.1.7 Edit for style, tone, and word choice (specificity, variety, accuracy, appropriateness, conciseness) and for conventions of grammar, usage and mechanics that are appropriate for audience. 

CE 1.1.8 Proofread to check spelling, layout, and font; and prepare selected pieces for a public audience.

CE 1.2.1 Write, speak, and use images and graphs to understand and discover complex ideas. 

CE 1.2.4 Assess strengths, weaknesses, and development as a writer by examining a collection of own writing. 

CE 1.3.5 From the outset, identify and assess audience expectations and needs; consider the rhetorical effects of style, form, and content based on that assessment; and adapt communication strategies appropriately and effectively. 

CE 1.3.6 Use speaking, writing, and visual presentations to appeal to audiences of different social, economic, and cultural backgrounds and experiences (e.g., include explanations and definitions according to the audience’s background, age, or knowledge of the topic; adjust formality of style; consider interests of potential readers). 

CE 1.3.9 Use the formal, stylistic, content, and mechanical conventions of a variety of genres in speaking, writing, and multimedia presentations.

CE 1.4.2 Develop a system for gathering, organizing, paraphrasing, and summarizing information; select, evaluate, synthesize, and use multiple primary and secondary (print and electronic) resources. 

CE 1.4.4 Interpret, synthesize, and evaluate information/findings in various print sources and media (e.g., fact and opinion, comprehensiveness of the evidence, bias, varied perspectives, motives and credibility of the author, date of publication) to draw conclusions and implications. 

CE 1.4.5 Develop organizational structures appropriate to the purpose and message, and use transitions that produce a sequential or logical flow of ideas. 

CE 1.4.6 Use appropriate conventions of textual citation in different contexts (e.g., different academic disciplines and workplace writing situations). 

CE 1.4.7 Recognize the role of research, including student research, as a contribution to collective knowledge, selecting an appropriate method or genre through which research findings will be shared and evaluated, keeping in mind the needs of the prospective audience. (e.g., presentations, online sharing, written products such as a research report, a research brief, a multi-genre report, I-Search, literary analysis, news article).

CE 1.5.1 Use writing, speaking, and visual expression to develop powerful, creative and critical messages. 

CE 1.5.3 Select format and tone based on the desired effect and audience, using effective written and spoken language, sound, and/or visual representations (e.g., focus, transitions, facts, detail and evidence to support judgments, skillful use of rhetorical devices, and a coherent conclusion). 

CE 1.5.4 Use technology tools (e.g, word processing, presentation and multimedia software) to produce polished written and multimedia work (e.g., literary and expository works, proposals, business presentations, advertisements). 

CE 1.5.5 Respond to and use feedback to strengthen written and multimedia presentations (e.g., clarify and defend ideas, expand on a topic, use logical arguments, modify organization, evaluate effectiveness of images, set goals for future presentations).  
CE 2.1.3 Determine the meaning of unfamiliar words, specialized vocabulary, figurative language, idiomatic expressions, and technical meanings of terms through context clues, word roots and affixes, and the use of appropriate resource materials such as print and electronic dictionaries. 

CE 2.1.4 Identify and evaluate the primary focus, logical argument, structure, and style of a text or speech and the ways in which these elements support or confound meaning or purpose. 

CE 2.1.8 Recognize the conventions of visual and multimedia presentations (e.g., lighting, camera angle, special effects, color, and soundtrack) and how they carry or influence messages. 

CE 2.1.10 Listen to and view speeches, presentations, and multimedia works to identify and respond thoughtfully to key ideas, significant details, logical organization, fact and opinion, and propaganda. 

CE 2.2.1 Recognize literary and persuasive strategies as ways by which authors convey ideas and readers make meaning (e.g., imagery, irony, satire, parody, propaganda, overstatement/understatement, omission, and multiple points of view). 

CE 2.2.2 Examine the ways in which prior knowledge and personal experience affect the understanding of written, spoken, or multimedia text. 

CE 2.2.3 Interpret the meaning of written, spoken, and visual texts by drawing on different cultural, theoretical, and critical perspectives.

CE 2.3.5 Engage in self-assessment as a reader, listener, and viewer, while monitoring comprehension and using a variety of strategies to overcome difficulties when constructing and conveying meaning. 

CE 2.3.6 Reflect on personal understanding of reading, listening, and viewing; set personal learning goals; and take responsibility for personal growth. 

CE 2.3.8 Develop and apply personal, shared, and academic criteria to evaluate own and others’ oral, written, and visual texts.

CE 3.1.1 Interpret literary language (e.g., imagery, allusions, symbolism, metaphor) while reading literary and expository works. 

CE 3.1.4 Analyze characteristics of specific works and authors (e.g., voice, mood, time sequence, author vs. narrator, stated vs. implied author, intended audience and purpose, irony, parody, satire, propaganda, use of archetypes and symbols) and identify basic beliefs, perspectives, and philosophical assumptions underlying an author’s work. 

CE 3.1.5 Comparatively analyze two or more literary or expository texts, comparing how and why similar themes are treated differently, by different authors, in different types of text, in different historical periods, and/or from different cultural perspectives. 

CE 3.1.6 Examine differing and diverse interpretations of literary and expository works and explain how and why interpretation may vary from reader to reader. 

CE 3.1.7 Analyze and evaluate the portrayal of various groups, societies, and cultures in literature and other texts. 

CE 3.4.2 Understand that media and popular texts are produced within a social context and have economic, political, social, and aesthetic purposes. 

CE 4.1.1 Use sentence structures and vocabulary effectively within different modes (oral and written, formal and informal) and for various rhetorical purposes. 

CE 4.1.2 Use resources to determine word meanings, pronunciations, and word etymologies (e.g., context, print and electronic dictionaries, thesauruses, glossaries, and others). 

CE 4.1.3 Use a range of linguistic applications and styles for accomplishing different rhetorical purposes (e.g., persuading others to change opinions, conducting business transactions, speaking in a public forum, discussing issues informally with peers). 

CE 4.1.5 Demonstrate use of conventions of grammar, usage, and mechanics in written texts, including parts of speech, sentence structure and variety, spelling, capitalization, and punctuation. 

CE 4.2.1 Understand how languages and dialects are used to communicate effectively in different roles, under different circumstances, and among speakers of different speech communities (e.g., ethnic communities, social groups, professional organizations). 

CE 4.2.2 Understand the implications and potential consequences of language use (e.g., appropriate professional speech; sexist, racist, homophobic language) . 

CE 4.2.4 Understand the appropriate uses and implications of casual or informal versus professional language; understand, as well, the implications of language designed to control others and the detrimental effects of its use on targeted individuals or groups (e.g., propaganda, homophobic language, and racial, ethnic, or gender epithets). 

CE 4.2.5 Recognize language bias in one’s community, school, textbooks, the public press, and in one’s own use of language.

Teacher Reflection and Notes:
This section should be completed by the teacher after the lesson has been taught.
PEER EDITING SHEET

Declaration of Independence Peer Editing Sheet

Editor’s Name______________________ Writer’s Name__________________

Date_______________ Hour___________

Read the writer’s paper and then answer the following questions. You are also expected to write comments or marks on the paper itself.

FORMAT (Yes  0r No)

Is the paper at least two full pages in length? _____

Is the entire paper double-spaced? _____ 

Did the typing begin at the very top of the page? _____

Is the size of the font 12 pt.? _____ 

Is the paper written in 1st person? _____ 

CONTENT

Does the introduction provide information about the topic of independence? _____

Does the introduction explain why the writer wants to be independent from this imposition? _____

Is the introduction written in 1st person? _____

Is the introduction written in the writer’s own words? _____

Is the paper written in expository format?  _____

Does the body of the paper contain information about the offenses, and the reasons why the writer should be independent? ______ 
Is 100% of the body written in the writer’s words? _____ 

Key points about each offense/reason should be supported with explanation. Do you see enough explanation mentioned in the paragraphs? _____ 

Do the body paragraphs contain enough information? _____

Does the paper have a conclusion? _____

Does the conclusion summarize the argument? _____

Does the conclusion end in an interesting way? _____ _____

USAGE, MECHANICS, STYLE-Identify these errors on the paper.

Does the paper contain any run on sentences? _____ 
Does the paper contain any fragments? _____ 
Does the paper contain any comma splices?  _____

Are there any errors in capitalization? _____ 

Are there any errors in spelling? _____ 
Are there any missing apostrophes?  _____

Are there any words that have been omitted? _____

Are there any missing commas? _____ 
Is quoted material properly punctuated? _____

Are verbs kept in the same tense throughout the paper?  _____

Has the writer connected sentences with transitions?  _____

Has the writer varied the beginnings of sentences?  _____

Use a colored highlighter to underline the first word of each sentence to check on this.

Are the sentences worded clearly? _____ 
Is there any incorrect information in the paper?  _____

Did you find two correctly written strung-along sentences?  _____

COMMENTS: What additional information could you give the writer? Comment on what

worked well in the paper and where the writer needs to make some improvements.
Declaration of Independence Writing

American Literature

Directions:  Using the following format, write your own Declaration of Independence from an entity from which you feel you need to separate for good reason.  (ex:  unfair or unreasonable) .  You may consider the following topics.  Remember the Declaration of Independence is written because of injustices inflicted on the United States.  Simply being angry with someone or disliking something is not warrant for independence.  We must all accept our responsibilities.

· Independence  from a punishment (ex:  Saturday Detention)

· Independence from a chore (ex:  taking out the garbage)

· Independence from a place of employment (ex:  job at Taco Bell)

· Independence from a commitment you have made (ex:  a date)

· Independence from a promise (ex:  someone will get hurt)

· Independence from a relationship (ex:  boyfriend, girlfriend, or just friend)

· Independence from a club or an organization (ex:  sports team)

· Any other entity you feel has been truly unjust or unreasonable 
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Format:  When Thomas Jefferson wrote the Declaration of Independence, he had specific ideas in mind:  liberty and freedom from oppression. Use Jefferson's format to create a persuasive declaration that truly expresses your idea and injustice, with the Declaration of Independence as your guide.

A) Begin with a statement of action that declares just what you intend to do.

B) Next, describe what should be happening,  i.e., how you would like to see the situation as you think would be just and fair.

C) After that, tell what is happening now that needs to be changed.  These are the "offenses."

D) Next, tell why this should change according to how you want it changed.  Remember that you need to give responsible reasons, not simply that you want it that way.

E) Finally, what will you do?  How will your actions, if taken, and this independence, if granted, create a better place for all those involved?  Tell how you will make this happen, and tell what importance this plays for everyone.

	
	
	
	
	
	

	Persuasive Essay : Declaration of Independence Writing
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	Student Name:     ________________________________________
	
	

	
	
	
	
	
	

	CATEGORY
	4 - Above Standards
	3 - Meets Standards
	2 - Approaching Standards
	1 - Below Standards
	Score

	Attention Grabber
	The introductory paragraph has a strong hook or attention grabber that is appropriate for the audience. This could be a strong statement, a relevant quotation, statistic, or question addressed to the reader.
	The introductory paragraph has a hook or attention grabber, but it is weak, rambling or inappropriate for the audience.
	The author has an interesting introductory paragraph but the connection to the topic is not clear.
	The introductory paragraph is not interesting AND is not relevant to the topic.
	 

	Statement of Action
	The position statement provides a clear, strong statement of the author's position on the topic.
	The position statement provides a clear statement of the author's position on the topic.
	A position statement is present, but does not make the the author's position clear.
	There is no position statement.
	 

	Argument
	The thesis statement names the topic of the essay and outlines the main points to be discussed.
	The thesis statement names the topic of the essay.
	The thesis statement outlines some or all of the main points to be discussed but does not name the topic.
	The thesis statement does not name the topic AND does not preview what will be discussed.
	 

	Offenses
	Includes 3 or more pieces of evidence (facts, statistics, examples, real-life experiences) that support the position statement. The writer anticipates the reader's concerns, biases or arguments and has provided at least 1 counter-argument.
	Includes 3 or more pieces of evidence (facts, statistics, examples, real-life experiences) that support the position statement.
	Includes 2 pieces of evidence (facts, statistics, examples, real-life experiences) that support the position statement.
	Includes 1 or fewer pieces of evidence (facts, statistics, examples, real-life experiences).
	 

	Evidence and Examples
	All of the evidence and examples are specific, relevant and explanations are given that show how each piece of evidence supports the author's position.
	Most of the evidence and examples are specific, relevant and explanations are given that show how each piece of evidence supports the author's position.
	At least one of the pieces of evidence and examples is relevant and has an explanation that shows how that piece of evidence supports the author's position.
	Evidence and examples are NOT relevant AND/OR are not explained.
	 

	Accuracy
	All supportive facts and statistics are reported accurately.
	Almost all supportive facts and statistics are reported accurately.
	Most supportive facts and statistics are reported accurately.
	Most supportive facts and statistics were inaccurately reported.
	 

	Sequencing
	Arguments and support are provided in a logical order that makes it easy and interesting to follow the author's train of thought.
	Arguments and support are provided in a fairly logical order that makes it reasonably easy to follow the author's train of thought.
	A few of the support details or arguments are not in an expected or logical order, distracting the reader and making the essay seem a little confusing.
	Many of the support details or arguments are not in an expected or logical order, distracting the reader and making the essay seem very confusing.
	 

	Transitions
	A variety of thoughtful transitions are used. They clearly show how ideas are connected
	Transitions show how ideas are connected, but there is little variety
	Some transitions work well, but some connections between ideas are fuzzy.
	The transitions between ideas are unclear OR nonexistant.
	 

	Action Statement
	The conclusion is strong and leaves the reader solidly understanding the writer's position. Effective restatement of the position statement begins the closing paragraph.
	The conclusion is recognizable. The author's position is restated within the first two sentences of the closing paragraph.
	The author's position is restated within the closing paragraph, but not near the beginning.
	There is no conclusion - the paper just ends.
	 

	Sources
	All sources used for quotations, statistics and facts are credible and cited correctly.
	All sources used for quotations, statistics and facts are credible and most are cited correctly.
	Most sources used for quotations, statistics and facts are credible and cited correctly.
	Many sources are suspect (not credible) AND/OR are not cited correctly.
	 

	Audience
	Demonstrates a clear understanding of the potential reader and uses appropriate vocabulary and arguments. Anticipates reader's questions and provides thorough answers appropriate for that audience.
	Demonstrates a general understanding of the potential reader and uses vocabulary and arguments appropriate for that audience.
	Demonstrates some understanding of the potential reader and uses arguments appropriate for that audience.
	It is not clear who the author is writing for.
	 

	Sentence Structure
	All sentences are well-constructed with varied structure.
	Most sentences are well-constructed and there is some varied sentence structure in the essay.
	Most sentences are well constructed, but there is no variation is structure.
	Most sentences are not well-constructed or varied.
	 

	Grammar & Spelling
	Author makes no errors in grammar or spelling that distract the reader from the content.
	Author makes 1-2 errors in grammar or spelling that distract the reader from the content.
	Author makes 3-4 errors in grammar or spelling that distract the reader from the content.
	Author makes more than 4 errors in grammar or spelling that distract the reader from the content.
	 

	Capitalization & Punctuation
	Author makes no errors in capitalization or punctuation, so the essay is exceptionally easy to read.
	Author makes 1-2 errors in capitalization or punctuation, but the essay is still easy to read.
	Author makes a few errors in capitalization and/or punctuation that catch the reader's attention and interrupt the flow.
	Author makes several errors in capitalization and/or punctuation that catch the reader's attention and interrupt the flow.
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