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Title:   Brave New World  Brainwashing/Advertising Project
Created by:   Terri J. Martin
Lesson Abstract: Students will search for subliminal messages included in contemporary print advertisements.  Students will search print media and on-line examples of messaging to the adult audience, and create both a hard copy notebook and a PowerPoint presentation.

Subject Area:  ELA/Humanities

Grade Level: 11/12 honors
Unit Title: Brave New World by Aldous Huxley  (The Unit of Good vs. Evil)
Estimated time required to complete lesson:
· Estimated total time: 250 minutes

· Daily estimate: 50 minutes

· Number of days: 5

Instructional resources:
1. Copies of the novel, Brave New World.
2. Magazines that include a diverse selection of advertisements   
*UDL  (provide multiple examples, support background context, provide opportunities to practice with supports , provide ongoing, relevant feedback, offer flexible opportunities for demonstrating skill, offer adjustable levels of challenge)
3.  Websites citing propaganda techniques
· http://www.sourcewatch.org/index.php?title=Propaganda_techniques
· http://academic.cuesta.edu/acasupp/as/404.htm
· http://propaganda.mrdonn.org/techniques.html
· Any other with an educational URL regarding propaganda
4.  PowerPoint instructions/software & CD, flashdrive, etc. for each student
5.  On-line access
6.  Computers with e-Text Reader and Talking Word Processor     
*UDL  (Provide multiple media and formats, Provide opportunities to practice with supports, Offer choices of content and tools)
7.  AverKey & television access OR data/LCD projector & screen
Prior required technology skills:

Keyboard/computer research capabilities
Knowledge of using e-Text Reader and Talking Word Processor, if necessary
Sequence of Activities:

Day 1:
· Students should have already begun reading Brave New World, and should have been introduced to the notion of propaganda through the book’s description of hypnopedia (classical & operant conditioning) and other brainwashing techniques.  Discussion should lead into the ethics of consumer advertising as a brainwashing technique.
· Pre-test students on conditioning techniques & propaganda.  Include a brief discussion of answers, especially those answers that reflect the text.
· Teacher will distribute project rubric, explaining the week-long timing (rubric is included in this lesson plan).
· Teacher should discuss the three types of advertisement propaganda strategies:  subliminal graphics, subliminal wording, subliminal wording & graphic combination.
· Teacher should model a sample of each of the three strategies, taken from real world magazines (photos of billboards, labels from consumer goods, etc. are also acceptable).
· Students should be divided into three groups, one for each strategy.  Distribute magazines for students to rip ads and discuss the assigned strategy.   
*UDL  (provide multiple examples, support background context, provide opportunities to practice with supports , provide ongoing, relevant feedback, offer flexible opportunities for demonstrating skill, offer adjustable levels of challenge)
· The last ten minutes of class should be used for group reporting.

*UDL  (provide multiple examples, support background context, provide opportunities to practice with supports , provide ongoing, relevant feedback, offer flexible opportunities for demonstrating skill, offer adjustable levels of challenge)
· Teacher should assign the preparation of notebooks as homework.

Day 2:

· Teacher should begin activity each day with an additional sample of advertising using subliminal strategies.
· Day two should focus on a specific propaganda technique, with an exercise/practice.  (Especially appropriate are:  name-calling, glittering generalities, false analogy, testimonial, card-stacking, and band-wagon appeal; although any could be used)
· Students should be given time to work in a different group to look for a second type of strategy.
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Day 4:
· Day 4 should be held in a computer lab. Some students may want to use e-Text Reader and Talking Word Processor.





*UDL  (Provide multiple media and formats, Provide opportunities to practice with supports, Offer choices of content and tools)
· Students should explore subliminal message websites, looking at examples from the web.  Teacher instructions for websites should center on viability of websites, source credentials, and documentation.
· Teachers should also give brief instructions on PowerPoint presentations for those students who are unfamiliar with the program.
· Students should use their activity time to explore the web, printing only with teacher approval.
· Teacher should assign the completion of PowerPoint presentations and notebooks as homework.
Day 5:

· Students will give PowerPoint presentations of their notebooks (rubric included with this lesson plan).  (Presentations may extend to day 6 if necessary.)
· Notebooks and presentations will act as post-test.
Assessments:

Pre-Assessment:
Pretest can be a short answer quiz.
1. How many forms of entertainment do you own in your home?
2. Why did you choose to purchase what you did?

3. Why is advertising a form of propaganda?
4. How do advertisements condition us to purchase goods/services?

5. How do the world leaders in Brave New World use conditioning to force their citizens to purchase and “enjoy” their entertainment?

Scoring Criteria: It can be graded or simply discussed.
Post-Assessment:

· Notebooks and presentations will act as post-test.

· Notebooks will include one written/typed paragraph explaining each image included in the notebook and its connection to the propaganda techniques.  (rubric included with this lesson plan)

· PowerPoint presentation is accompanied by an oral explanation of each image in the notebook and/or images included on PP slides.

Scoring Criteria: Grading is numerically scored on the accompanying rubric.
Technology (hardware/software): 
1. PowerPoint instructions/software & CD, flashdrive, etc. for each student

2. On-line access

3. Computers with e-Text Reader and Talking Word Processor     
*UDL

4. AverKey & television access OR data/LCD projector & screen

Key Vocabulary:  hypnopedia, propaganda, subliminal, name-calling, glittering generalities, false analogy, testimonial, card-stacking, and band-wagon appeal
Application Beyond School:

Students will take the evaluative/analytical skills into their personal, adult lives.  As consumers, students will be more aware of the techniques used by advertisers and other media specialists such as politicians, entertainment personalities, etc.  In addition, students will take the presentation/PowerPoint skills on to college and the workplace, plus the research, writing, and credibility skills needed for completion of this project.
Teacher Reflection and Notes:

This section should be completed by the teacher after the lesson has been taught.
Michigan Educational Technology Standards Connections: 
Basic Operations and Concepts:  

a3  Students understand the importance of both the predictable and unpredictable impacts of technology.
a4  Students identify changes in hardware and software systems over time and discuss how these changes might affect them personally in their role as a lifelong learner.
a6  Students understand that access to online learning increases educational and workplace opportunities.
b2  Students understand the relationship between electronic resources, infrastructure, and connectivity.
b3  Students will routinely apply touch-typing techniques with advanced accuracy, speed, and efficiency.
b6  Students demonstrate how to import/export text, graphics, or audio files.
b7  Students proofread and edit a document using an application’s spelling and grammar checking functions.
Social, ethical, and human issues:  

a1  Students identify legal and ethical issues related to use of information and communication technology.
a2  Students analyze current trends in information and communication technology and assess the potential of emerging technologies for ethical and unethical uses.
a4  Students discuss the possible consequences and costs of unethical uses of information and computer technology.

b2  Students demonstrate the ethical use of technology as a digital citizen and lifelong learner.

b4  Students adhere to fair use and copyright guidelines.

b5  Students create appropriate citations for resources when presenting research findings.

b6  Students adhere to the district acceptable use policy as well as state and federal laws.

Technology productivity tools
a1  Students have access to and utilize assistive technology tools.

a4  Students apply advanced software features such as an application’s built-in thesaurus, templates, and styles to improve the appearance of word processing documents, spreadsheets, and presentations.

a7  Students use a variety of applications to plan, create, and edit a multimedia product (e.g., model, webcast, presentation, publication, or other creative work).

b1  Students identify technology tools (e.g., authoring tools or other hardware and software resources) that could be used to create a group project.
Technology communications tools
A3  Students collaborate in content-related projects that integrate a variety of media (e.g., print, audio, video, graphic, simulations, and models) with presentation, word processing, publishing, database, graphics design, or spreadsheet applications.

Technology research tools
A1  Students compare, evaluate, and select appropriate internet search engines to locate information.
A2  Students determine if online sources are authoritative, valid, reliable, relevant, and comprehensive.
A3  Students distinguish between fact, opinion, point of view, and inference.
A4  Students evaluate resources for stereotyping, prejudice, and misrepresentation.

b1  Students formulate and use evaluation criteria (authority, accuracy, relevancy, timeliness) for information located on the internet to present research findings.
C1  Students develop a plan to gather information using various research strategies (e.g., interviews, questionnaires, experiments, online surveys).

Technology problem-solving and decision-making tools
A1  Students use a variety of technology resources (e.g., educational software, simulations, models) for problem solving and independent learning.
A2  Students describe the possible integration of two or more information and communication technology tools or resources to collaborate with peers, community members, and field experts.

B1  Students formulate a research question or hypothesis, then use appropriate information and communication technology resources to collect relevant information, analyze the findings, and report the results to multiple audiences.
Michigan High School Content Expectations Connections:

CE 1.1.1 Demonstrate flexibility in using independent and collaborative strategies for planning, drafting, revising, and editing complex texts. 

CE 1.1.2 Know and use a variety of prewriting strategies to generate, focus, and organize ideas (e.g., free writing, clustering/mapping, talking with others, brainstorming, outlining, developing graphic organizers, taking notes, summarizing, paraphrasing). 

CE 1.1.3 Select and use language that is appropriate (e.g., formal, informal, literary, or technical) for the purpose, audience, and context of the text, speech, or visual representation (e.g., letter to editor, proposal, poem, or digital story). 

CE 1.1.4 Compose drafts that convey an impression, express an opinion, raise a question, argue a position, explore a topic, tell a story, or serve another purpose, while simultaneously considering the constraints and possibilities (e.g., structure, language, use of conventions of grammar, usage, and mechanics) of the selected form or genre. 

CE 1.1.5 Revise drafts to more fully and/or precisely convey meaning—drawing on response from others, self-reflection, and reading one’s own work with the eye of a reader; then refine the text— deleting and/or reorganizing ideas, and addressing potential readers’ questions. 

CE 1.1.6 Reorganize sentence elements as needed and choose grammatical and stylistic options that provide sentence variety, fluency, and flow. 

CE 1.1.7 Edit for style, tone, and word choice (specificity, variety, accuracy, appropriateness, conciseness) and for conventions of grammar, usage and mechanics that are appropriate for audience. 

CE 1.1.8 Proofread to check spelling, layout, and font; and prepare selected pieces for a public audience.

CE 1.2.1 Write, speak, and use images and graphs to understand and discover complex ideas. 

CE 1.2.4 Assess strengths, weaknesses, and development as a writer by examining a collection of own writing. 

CE 1.3.5 From the outset, identify and assess audience expectations and needs; consider the rhetorical effects of style, form, and content based on that assessment; and adapt communication strategies appropriately and effectively. 

CE 1.3.6 Use speaking, writing, and visual presentations to appeal to audiences of different social, economic, and cultural backgrounds and experiences (e.g., include explanations and definitions according to the audience’s background, age, or knowledge of the topic; adjust formality of style; consider interests of potential readers). 

CE 1.3.9 Use the formal, stylistic, content, and mechanical conventions of a variety of genres in speaking, writing, and multimedia presentations.

CE 1.4.1 Identify, explore, and refine topics and questions appropriate for research. 

CE 1.4.2 Develop a system for gathering, organizing, paraphrasing, and summarizing information; select, evaluate, synthesize, and use multiple primary and secondary (print and electronic) resources. 

CE 1.4.4 Interpret, synthesize, and evaluate information/findings in various print sources and media (e.g., fact and opinion, comprehensiveness of the evidence, bias, varied perspectives, motives and credibility of the author, date of publication) to draw conclusions and implications. 

CE 1.4.5 Develop organizational structures appropriate to the purpose and message, and use transitions that produce a sequential or logical flow of ideas. 

CE 1.4.6 Use appropriate conventions of textual citation in different contexts (e.g., different academic disciplines and workplace writing situations). 

CE 1.4.7 Recognize the role of research, including student research, as a contribution to collective knowledge, selecting an appropriate method or genre through which research findings will be shared and evaluated, keeping in mind the needs of the prospective audience. (e.g., presentations, online sharing, written products such as a research report, a research brief, a multi-genre report, I-Search, literary analysis, news article).

CE 1.5.1 Use writing, speaking, and visual expression to develop powerful, creative and critical messages. 

CE 1.5.2 Prepare spoken and multimedia presentations that effectively address audiences by careful use of voice, pacing, gestures, eye contact, visual aids, audio and video technology. 

CE 1.5.3 Select format and tone based on the desired effect and audience, using effective written and spoken language, sound, and/or visual representations (e.g., focus, transitions, facts, detail and evidence to support judgments, skillful use of rhetorical devices, and a coherent conclusion). 

CE 1.5.4 Use technology tools (e.g, word processing, presentation and multimedia software) to produce polished written and multimedia work (e.g., literary and expository works, proposals, business presentations, advertisements). 

CE 1.5.5 Respond to and use feedback to strengthen written and multimedia presentations (e.g., clarify and defend ideas, expand on a topic, use logical arguments, modify organization, evaluate effectiveness of images, set goals for future presentations). 

CE 2.1.2 Make supported inferences and draw conclusions based on informational print and multimedia features (e.g., prefaces, appendices, marginal notes, illustrations, bibliographies, author’s pages, footnotes, diagrams, tables, charts, maps, timelines, graphs, and other visual and special effects) and explain how authors and speakers use them to infer the organization of text and enhance understanding, convey meaning, and inspire or mislead audiences. 

CE 2.1.3 Determine the meaning of unfamiliar words, specialized vocabulary, figurative language, idiomatic expressions, and technical meanings of terms through context clues, word roots and affixes, and the use of appropriate resource materials such as print and electronic dictionaries. 

CE 2.1.4 Identify and evaluate the primary focus, logical argument, structure, and style of a text or speech and the ways in which these elements support or confound meaning or purpose. 

CE 2.1.7 Demonstrate understanding of written, spoken, or visual information by restating, paraphrasing, summarizing, critiquing, or composing a personal response; distinguish between a summary and a critique. 

CE 2.1.8 Recognize the conventions of visual and multimedia presentations (e.g., lighting, camera angle, special effects, color, and soundtrack) and how they carry or influence messages. 

CE 2.1.9 Examine the intersections and distinctions between visual (media images, painting, film, and graphic arts) and verbal communication. 

CE 2.1.10 Listen to and view speeches, presentations, and multimedia works to identify and respond thoughtfully to key ideas, significant details, logical organization, fact and opinion, and propaganda. 

CE 2.2.1 Recognize literary and persuasive strategies as ways by which authors convey ideas and readers make meaning (e.g., imagery, irony, satire, parody, propaganda, overstatement/understatement, omission, and multiple points of view). 

CE 2.2.2 Examine the ways in which prior knowledge and personal experience affect the understanding of written, spoken, or multimedia text. 

CE 2.2.3 Interpret the meaning of written, spoken, and visual texts by drawing on different cultural, theoretical, and critical perspectives.

CE 2.3.5 Engage in self-assessment as a reader, listener, and viewer, while monitoring comprehension and using a variety of strategies to overcome difficulties when constructing and conveying meaning. 

CE 2.3.6 Reflect on personal understanding of reading, listening, and viewing; set personal learning goals; and take responsibility for personal growth. 

CE 2.3.8 Develop and apply personal, shared, and academic criteria to evaluate own and others’ oral, written, and visual texts.

CE 3.1.1 Interpret literary language (e.g., imagery, allusions, symbolism, metaphor) while reading literary and expository works. 

CE 3.1.4 Analyze characteristics of specific works and authors (e.g., voice, mood, time sequence, author vs. narrator, stated vs. implied author, intended audience and purpose, irony, parody, satire, propaganda, use of archetypes and symbols) and identify basic beliefs, perspectives, and philosophical assumptions underlying an author’s work. 

CE 3.1.5 Comparatively analyze two or more literary or expository texts, comparing how and why similar themes are treated differently, by different authors, in different types of text, in different historical periods, and/or from different cultural perspectives. 

CE 3.1.6 Examine differing and diverse interpretations of literary and expository works and explain how and why interpretation may vary from reader to reader. 

CE 3.1.7 Analyze and evaluate the portrayal of various groups, societies, and cultures in literature and other texts. 

CE 3.4.1 Use methods of close and contextualized reading and viewing to examine, interpret, and evaluate print and visual media and other works from popular culture. 

CE 3.4.2 Understand that media and popular texts are produced within a social context and have economic, political, social, and aesthetic purposes. 

CE 3.4.3 Understand the ways people use media in their personal and public lives. 

CE 3.4.4 Understand how the commercial and political purposes of producers and publishers influence not only the nature of advertisements and the selection of media content, but the slant of news articles in newspapers, magazines, and the visual media. 

CE 4.1.1 Use sentence structures and vocabulary effectively within different modes (oral and written, formal and informal) and for various rhetorical purposes. 

CE 4.1.2 Use resources to determine word meanings, pronunciations, and word etymologies (e.g., context, print and electronic dictionaries, thesauruses, glossaries, and others). 

CE 4.1.3 Use a range of linguistic applications and styles for accomplishing different rhetorical purposes (e.g., persuading others to change opinions, conducting business transactions, speaking in a public forum, discussing issues informally with peers). 

CE 4.1.5 Demonstrate use of conventions of grammar, usage, and mechanics in written texts, including parts of speech, sentence structure and variety, spelling, capitalization, and punctuation. 

CE 4.2.1 Understand how languages and dialects are used to communicate effectively in different roles, under different circumstances, and among speakers of different speech communities (e.g., ethnic communities, social groups, professional organizations). 

CE 4.2.2 Understand the implications and potential consequences of language use (e.g., appropriate professional speech; sexist, racist, homophobic language) . 

CE 4.2.4 Understand the appropriate uses and implications of casual or informal versus professional language; understand, as well, the implications of language designed to control others and the detrimental effects of its use on targeted individuals or groups (e.g., propaganda, homophobic language, and racial, ethnic, or gender epithets). 

CE 4.2.5 Recognize language bias in one’s community, school, textbooks, the public press, and in one’s own use of language.

Brave New World  Hypnopedia Project
The Unit of Good and Evil
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Directions:  Please complete the following criteria for your notebook and PowerPoint project.

	CRITERIA FOR NOTEBOOK
	POINTS POSSIBLE
	POINTS EARNED

	Productive use of  class time


	10
	

	Use of at least 10 magazine advertisements (not simply photos), one each of the following types of messages:

· Hidden images

· Suggestive wording

· Combination of both hidden images and suggestive wording
	10
	

	Advertisements displayed in a neat format


	10
	

	Cover page contains project title, student name, date completed, and project name
	5
	

	Thorough paragraph included per ad, explaining the subliminal messages
	20
	

	CRITERIA FOR PowerPoint
	
	

	Productive use of  class time


	10
	

	Use of at least 10 slides, explaining your choice of subliminal advertisements, one each of the following types of messages:

· Hidden images

· Suggestive wording

· Combination of both hidden images and suggestive wording
	10
	

	Contains cover slide containing title, name, date, and project title
	5
	

	Contains final slide explaining the connection of ads to hypnopedia in Brave New World
	10
	

	Slides contain appropriate graphics (must be PG rated, unless you use the actual ads)
	10
	

	TOTAL
	100
	

	EXTRA CREDIT:  Any additional ads and/or slides over the required 10
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