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             Technology-Enhanced Lesson Plan
Title:  Folktales and Fables
Created by: Sherry Callen
 Adapted from  Story Arts lesson plan Storytelling Activities to Support 
the New York State Standards for English Language Arts http://www.storyarts.org/lessonplans/newstandard/index.html 
Lesson Abstract: In this lesson, children will learn the characteristics of folktales and fables. Students will develop a graphic organizer to assist them in the creation of a written project based on this genre. 
Subject Area:  ELA
Grade Level:  2
Unit of Study: Genres
Michigan Educational Technology Standards Connection: 
 Basic. Operations and Concepts
7. use a variety of age-appropriate technologies for sharing information (e.g., drawing a picture, writing a story)

8. recognize the functions of basic file menu commands (e.g., new, open, close, save, print)

9. proofread and edit their writing using appropriate resources including dictionaries and a class developed checklist both individually and in a group

Ethical and Human Issues
6. understand that technology is a tool to help complete a task

7. understand that technology is a source of information, learning, and entertainment

Technology productivity tools.

1. know how to use a variety of productivity software (e.g., word processors, drawing tools, presentation software)

to convey ideas and illustrate concepts

2 . be able to recognize the best type of productivity software to use for certain age-appropriate tasks (e.g., word processing, drawing, web browsing)

Michigan Grade Level Content Expectations Connection:

Students will… 
W.GN.02.01 write a narrative piece such as realistic fiction, fantasy, or personal narrative depicting major story events, using illustrations to match mood, and containing setting, problem/solution, and sequenced events. 

W.PR.02.01 set a purpose, considers audience, and begins to use styles and patterns derived from studying authors’ craft when writing a narrative or informational piece. 

W.PR.02.02 develops a plan narrowing a broad idea for narrative and informational writing including graphic organizers that represent specific organizational patterns (e.g., problem/solution, sequence, description, or compare/contrast). 

W.PR.02.03 draft focused ideas in written compositions using paragraph clusters, each containing a main idea and some supporting details. 

W.PR.02.04 writes in first and third person based on genre type and purpose. 

W.PR.02.05 drafts a coherent piece with appropriate grammar, usage, mechanics, and temporary spellings. 

W.PR.02.06 revise drafts based on constructive and specific oral and written responses to writing; identify sections of the piece that need to be revised using reorganization, additions, deletions, and appropriate use of transitions; make stylistic changes in content and form to suit intended purpose and audience. 

W.PR.02.07 attempt to proofread and edit writing using appropriate resources including dictionaries and a class-developed checklist both individually and in groups.

W.PS.02.01 develop personal style in oral, written, and visual messages in both narrative (e.g., descriptive language, use of imagination, varying sentence beginnings) and informational writing (e.g., facts, effective conclusions). 

W.GR.02.01 in the context of writing, correctly use more complex complete sentences, nouns and verbs, commas (in a series, in a letter, and with dates), contractions, colons to denote time, and capitalization of proper nouns. 

W.SP.02.01 in the context of writing, correctly spell frequently encountered words (e.g., two-syllable words including common prefixes and suffixes); for less frequently encountered words use structural cues (e.g., letter/sound, rimes) and environmental sources (e.g., word walls, word lists). 

W.AT.02.01 be enthusiastic about writing and learning to write.

S.CN.02.01 use common grammatical structures correctly when speaking including subject/verb agreement, pronoun/noun agreement, nominative and objective case pronouns, and more complex conjunctions (e.g., although, instead of, so that). 

S.CN.02.02 explore and use language to communicate effectively with a variety of audiences and for different purposes including questions and answers, discussions, and social interactions. 

S.DS.02.01 engage in substantive conversations, remaining focused on subject matter, with interchanges building on prior responses in book discussions, peer conferencing, or other interactions. 

S.DS.02.02 tell or retell stories (e.g., fantasy, legends, drama), using story grammar (e.g., elaborated information about characters, characters’ actions and motivations, plot, and setting as related to plot), while maintaining appropriate intonation and tone of voice. 

L.CN.02.01 understand, restate and follow three- and four-step directions. L.CN.02.02 ask appropriate questions for clarification and understanding during a presentation or report. 

L.CN.02.03 listen to or view knowledgeably while demonstrating appropriate social skills of audience behaviors (e.g., eye contact, attentive, supportive) in small and large group settings; listen to the comments of peers and respond on topic adding a connected idea. 

L.RP.02.01 listen to or view knowledgeably and discuss a variety of genre. 

L.RP.02.02 select, listen to or view knowledgeably, and respond thoughtfully to both classic and contemporary texts recognized for quality and literary merit. 

L.RP.02.03 respond to multiple text types listened to or viewed knowledgeably, by discussing, illustrating, and/or writing in order to reflect, make connections, take a position, and/or show understanding.

Estimated time required to complete lesson or unit:

· Daily Time Allocation: 20-30 minutes each session
· Number of Days: 5
Instructional resources: 

Oak Terrace, Folk Tales/Fairy Tales/Tall Tales/Myths/Fables http://collaboratory.nunet.net/nssd112/oakterrace/imc/tales.html 
School District of Grand Island, Technology Integration Experiences (T.I.E.) Lesson Plan, Folktales

http://www.gi.esu10.k12.ne.us/Technology/T.I.E./Johnson/Folktales/Folktales_LessonDesign.html
P -Parents As Reading Partners, FOLKTALES AROUND THE WORLD, http://www.ccsd.edu/link/PARP/PARP.htm 
AT&T Knowledge Network Explorer, Filamentality (webquests), folktales, http://www.kn.att.com/servlet/knResults 
Sequence of Activities: 

Day 1:

Read or Tell a Folktale to the Class. 

Ask students to listen carefully to the tale so that afterwards they can answer simple, factual, non-subjective questions such as inquiries related to who, what, where, or when. 

Who:   Name the main characters.
What:   Describe one action that a character in the tale did.
Where:   Describe a detail mentioned in the story that refers to the setting of the tale.
When:   Make a linear timeline of the sequence of events of the plot. 

Keep in mind that since listeners create, in their imagination, much of the subjective detail of a story that is heard, assessing factual recall must be based on information overtly contained in the story.  Unlike watching TV, story listeners create the costumes, scenery, and character details in their own imaginations. Factual questions should not be about subjective detail. 

Exploring Comprehension
Once a folktale plot is understood as a sequence of events, students can use this information to explore further comprehension and creative arts activities. 

Interpretive Activities:  
Have students generally summarize the folktale. 

Have students generously retell the folktale in dramatic style with character dialogue, Have students differentiate between the characters by creating distinctive voice qualities and gestures for each character in the tale. 

Have students discuss their sense of the underlying meanings or messages in the story (moral)? Have students imagine themselves as a character in the tale. Would they have made the same choices? Why or why not? 

Compare two versions of the story's plot as told by different authors or by two or more cultures. Notice similarities and differences. 
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See Storytelling Skills Rubric 

Day 2-3-4:

Generating New Ideas:
Creativity allows us to take information and use it in innovative, unique, and interesting ways. 

Read Or Retell A Folktale To The Class: 
Listen to or read folktales from ancient times and places. Decipher and discuss a useful bit of wisdom that the plotline preserved for future generations. 

If a folktale in a published anthology offers a printed moral, ask students if they agree with the summation. Could they suggest a different moral for the same story? 

Student Activity:

The instructor will assign one of the following ideas for the students to complete (or students may be allowed to make a choice):

· Ask students to write a sequel to the folktale predicting how another episode might evolve. 

· Ask students to imagine the folktale set in modern times. 

· Invent a different way to retell the folktale in written form from the point of view of one of the characters as a:
-Diary entry (communication to one's self) 
-Newspaper report (a public communication)
-Letter to a friend (a communication to a trusted associate) 

· Revise a classic fable by rehumanizing the animal characters. Give the generic characters names and retell the story featuring humans instead of animals. 

Students will use Kidspiration to map out their storyline.

Students will use the available word processing software to write and illustrate their folktale or fable.

Stories will be printed and/or digitized for publication in available forms.
Assessments:

· Pre-Assessment: 
· What is a folktale?  What is a fable?  
· What is the difference between folktales and fables?  
· Do you know any folktales or fables?
· Post-Assessment:

	Using Storytelling to Assess Listening and Speaking Skills
These rubrics are being developed by storyteller Heather Forest for use with student storytellers in the classroom setting

	
	http://www.storyarts.org/classroom/usestories/listenrubric.html


A Listening Skills Rubric
Enthusiastic Listeners Create Great Storytellers!
It's more fun to tell a story it is evident that the listeners want to hear it. 

Observable Traits of an Enthusiastic Listener
An alert, enthusiastic listener apparently focuses attention on the speaker, and responds appropriately to dramatic or comedic moments in the communication with silence, laughter, and body language. This type of active listening encourages the communicator. 

A listener may be paying attention and yet not seem to be so. This rubric assesses the observable traits of a listener whose intention is to encourage a speaker by showing interest. 

Listening Skills Assessment (All of the Time = Competency) 

	Listener: 
	None of the Time
	Some of the Time
	Most of the Time
	All of the Time

	Apparently focuses attention on the speaker 
	[image: image4.png]



	[image: image5.png]



	[image: image6.png]



	[image: image7.png]




	Responds appropriately to dramatic or comedic moment with silence, laughter, and body language.
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Once someone has become an alert, competent listener, it is possible to assess how much of communication has been comprehended. 

Evidence Of Story Listening Skills 
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	Beginner
	Intermediate
	Proficient
	Accomplished

	After Listening To A Story A Student:
	Can answer non-subjective factual questions such as the names of the characters, the stated setting of the story, the subject matter of the story.
	Can summarize the story in an organized fashion with a beginning/middle/end feel.
	Can retell the story in a sequence of events with descriptive details, dialogue, and characterization. 
	Can skillfully retell the story with a sense of metaphor making it relevant. to listeners. 




Effective Storytelling Composition

Basic Story Structure 

Story has a clear and engaging opening.
Story's sequence of events is easy for the listener to follow.
Story's ending has a sense of closure.

Words 

Teller's choice of language is descriptive and articulate.
If dialogue is employed, the teller's character text is clearly differentiated from the narrator's text so that the listener understands who is talking.

Innovation 

Teller employs a unique or creative use of language, sound, or body language.
Teller creatively presents the sequence of events.
Teller's perception of the meaning of the story is artfully expressed or suggested through the telling. 

Storytelling Compositional Skills Rubric: 
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	Beginner
	Intermediate
	Proficient
	Accomplished

	Story Structure
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	Words
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	Innovation
	[image: image22.png]



	[image: image23.png]



	[image: image24.png]



	[image: image25.png]





· Children will create a fantasy character and a simple make-believe (fantasy) story to match the picture.  
· Informal Teacher observation: Discussion of what in stories is fantasy and what could be reality.
· Scoring Criteria:

· Did the child create a fantasy character? 

· Must introduce character and give it a name.

· Does the story match the picture?

· Is it a fantasy story (make-believe)?

· Story must be two or more simple sentences.

Technology (hardware/software): 
Word processing software

Drawing software such as KidPix
Mapping software such as Kidspiration/Inspiration

Multimedia Projector & Document camera (to collaborate with story mapping or story presentation), if available

Computer Lab
Printer

Key Vocabulary:

Genres 

Folktales

Graphic organizer
Reality

Characters

Sequence (Beginning, Middle, End)
Teacher Reflection and Notes:
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